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Abstract 
There is a dearth of empirical studies on the impacts of Nationhood course on students’ political engagement in Malaysia, and in relation 
to the rich literature that has developed in Western democracies. By using a mixed-methods approach—combination of survey data and 
in-depth interviews, the study tests whether the Nationhood course is making a difference in political knowledge, political attitude and 
political engagement of Malaysian undergraduate students. The findings show that students who studied in the Nationhood course, as a 
compulsory subject at the university possessed higher levels of political knowledge and political values compared to students who did 
not take this course. The Nationhood course fails to create better-engaged citizens since the engagement of undergraduate students in 
political activities remain relatively low. However, the results show that students who took this course have a higher level of social 
capital as they are more likely to be involved in community service activities than those that had not taken the course. Overall, the 
Nationhood course is relevant to young people, but some improvements on its content, teaching and learning strategies are needed to 
create a more politically knowledgeable and democratic citizen. 
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INTRODUCTION 
Early life experiences through socialization are important in 
shaping the basis for young people’s political attitudes and 
political engagement. Political socialisation, defined as the 
process of transmission of political culture and values from 
generation to generation in a given society (Almond & Verba, 
1963), by various agents of political socialisation including the 
family, educational institutions, peer groups, mass media, and 
voluntary associations (Niemi & Junn, 1998; Galston, 2001; 
Quientelier, 2013). Of these, a growing body of research suggests 
that school experience plays a necessary role in providing young 
people with democratic knowledge and political literacy skills to 
create a better-informed young citizenry for participating in 
democratic life (Kisby & Sloam, 2014, Pontes, Henn & Griffiths, 
2019). Indeed, many existing literature indicate that the 
participation in formal course in civics or citizenship education 
will help prepare young people for voting and democratic 
engagement (Niemi & Junn, 1998) since the civic and political 
values developed in schools are retained into adulthood (Torney-
Purta, 2004; Hooghe and Wilkenfeld, 2007). Citizenship 
education in established democracies has long been researched 
by scholars and emerged as a main theme in political discourse 
related to young people’s political disengagement and alienation 
(Tonge, Mycock & Jeffery, 2012). As a result of growing concerns 
about the decline of youth political participation, many Western 
democracies have implemented the formal political education in 
the school’s curriculum through the subject of a Civic or 
Citizenship education. For example, in Britain, citizenship 
education has been implemented in schools for a first time as a 
statutory National curriculum in 2002, specifically for all 11 to 16 
years old students based on the recommendation of the Crick 
Report (Tonge, Mycock & Jeffery, 2012). In France, similarly, civic 
education was introduced in secondary school curricula as a 
distinctive subject in 1999. Although the names and contents of 
this subject are different, but they share the same primary goal 
which is to cultivate patriotism and to promote active citizenship 
amongst young people (Marquette & Mineshima, 2002). Civic  

 
education, according to Dahl (2002), is an important subject that 
helps in fostering democratic attitudes, providing skills and 
knowledge for young people to get involved in community issues. 
Many empirical literature find that civic education and political 
are correlated and tends to assert that civic/citizenship 
education are effective in enhancing political attitudes and 
behavior of young people (e.g; Verbaet al., 1995; DelliCarpini & 
Keeter, 1996). However, some studies argue that civic education 
failed to foster greater political participation (Galston, 2001; 
Manning & Edwards, 2014).  
 
As in established democracies, Malaysia is also no exception in an 
effort to implement formal courses that are certainly oriented 
toward patriotism to the society. The element of citizenship has 
been applied within various syllabus in school such as History, 
Moral Education, and the latest is based on one of the six pillars 
which is basic humanity in the framework of the Secondary 
School Standard Curriculum (KSSM) (Banduet al., 2017). 
However, the concept of citizenship is not taught in detail and 
remained unclear since it is consolidated and combined in 
various subjects. For example, the subject of History emphasises 
on national history and the practice of patriotic values 
(Kementerian Pendidikan Malaysia, 2004). Similarly, the 
curriculum of Moral Education also stresses on values related to 
patriotism and democracy. At the university level, several 
courses were introduced known as General Studies (Mata 
Pelajaran Umum (MPU), including the Malaysian Nationhood 
study. The students are required to undertake and complete the 
General Studies (Mata Pelajaran Umum (MPU)) as a prerequisite 
for the award of an undergraduate degree. The Nationhood 
course was introduced since the 1980s (Zaid Ahmad et al., 2010) 
as a compulsory course in many public universities, and private 
higher learning institutions, which sometimes refers as 
‘Malaysian Studies’. The main purpose of this course is to 
embrace the values of patriotism and to create responsible 
citizens amongst students by learning the basic aspects of 
history, nation-state formation and state’s affairs. It is hoped that 
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the younger generation, mainly the students will be able to face 
many challenges, from political and economic transformation to 
its national identity, thus making them accountable citizens. As 
this course has long been introduced in the university 
curriculum, and many students have been exposed to it, we 
expect that more young Malaysians are politically literate and 
actively engaged in political activities. However, the Youth Index 
2015 showed that the political socialisation domain that was 
used to measure political participation, the development of 
political activities and political issues amongst youth was the 
lowest in the 12 domains, at a score of 45.82, falling under the 
category ‘not satisfied’.1 This indicates that the political 
engagement of young Malaysians is at the lower levels since they 
are less engaged in political activities, mainly conventional 
politics and discuss politics less. Latest, the study by Mohd Hed& 
Grasso (2019) shows that young Malaysians are less likely to 
participate in conventional politics, mainly voting and becoming 
members of political parties than the older generation. In fact, 
the study also finds that there are no significant differences 
between young and old people in non-conventional political 
activism such as protesting, boycotting and signing petitions. The 
question is to what extent does the Nationhood study impacts 
students’ political knowledge, political attitude and political 
engagement in general? Does this course bring negative impacts 
towards political participation? It is improper to conclude that 
the Nationhood study does not have a positive effect on students’ 
political engagement without providing empirical evidence.  
 
This study article comprises two main aims to address the gap in 
existing literature. First, we will critically examine the 
implementation of citizenship education in schools and 
universities. Second, we provide an evidence-based analysis on 
the impacts of the Nationhood study on undergraduate students’ 
political engagement, more specifically their levels of political 
knowledge, political attitudes and political activism. Therefore, 
we expect that students who have taken the Nationhood course 
are more likely to have higher levels of political knowledge, 
political attitudes and political participation than those who did 
not. 
 
LITERATURE REVIEW 
Citizenship or political education is a key issue and has long been 
debated by scholars in established democracies, particularly on 
the (in) efficacy of civic courses. However, most literature is 
Western-oriented, so it is focused more specifically on the 
Western socio-political context. For example, Dassonnevilleet al. 
(2012) examine the relationship between Civic Education and 
Political Attitudes in Belgium by assuming that civic education 
will have a positive effect on political attitudes of young adults. 
By using two-year panel study from the existing data survey from 
The Belgian Political Panel Survey (BPPS), the findings show that 
formal civic education taught in the classroom and active 
learning strategies have a positive effect on youth political 
attitudes. Likewise, Youniss, McLellan and Yates (1997) also 
argue that student’s involvement in community services 

                                                           
1This domain was measured based on three indicators: political 
discussion, following current issues on political developments 
and engagement in political activities. The score was based on 
the scale of 0 to 100. (0-39) refers to strongly dissatisfied, (40-
49) is under the category of not satisfied, (50-59) refers to less 
satisfied, (60-74) refers to moderate, (75-79) refers to satisfied 
and (80-100) is under the category of strongly satisfied. The 
Malaysian Youth Index also shows that young females (44.42) 
have lower political socialisation levels than young males 
(46.81), the young urban (45.48) are slightly lower than the 
young rural (45.54) in term of political socialisation and the 
political socialisation of young Malays is lower compared to the 
young Chinese and Indians.  

increased their levels of voluntarism. Similar results have been 
found in other countries, including the United Kingdom (Hennet 
al., 2007; Kerr, 2014), the United States (Patterson et al., 2012) 
and Australia (Lindström, 2010). However, Manning & Edwards 
(2014) conclude that civic education alone should not be taken 
as a formula to increase young people’s normative political 
participation. Instead, the government policy must take into 
account that young people are participating in other non-
mainstream political activities closer to their everyday lives, such 
as recycling, donating money to a political cause, and discussing 
social or political issues. Many scholars in developing nations 
have also discussed on the effects of formal political education on 
young people. For example, Finkel (2003) finds that civic 
education in developing democracies can promote meaningful 
and long-lasting effects in terms of political knowledge, 
empowerment and mobilizing individuals. However, the impacts 
of civic education depend on its curriculum design, pedagogical 
methods, the quality of the trainers and socioeconomic resources 
of the students that enable them to participate in politics. Thus, 
we conclude that formal political education can bring positive 
and negative effects on individual’s involvement in politics, 
particularly the students. 
 
Studies on the impacts of specific courses or subjects (Ku Samsu 
& Sulaiman, 2012) have begun to develop in Malaysia but there is 
limited to research on the effectiveness of the Nationhood 
course. It is undeniable that there are some studies developed by 
Malaysian scholars on the Nationhood course (Ku Samsu & 
Sulaiman, 2012; Ku Samsuet al., 2017). However, most of these 
studies examine mainly certain aspects of students’ attitudes 
such as the levels of patriotism and students’ achievements. For 
example, the study by Ku Samsu & Sulaiman (2012) compares 
the level of patriotism awareness amongst students from public 
and private Higher Learning Institutions through the distribution 
of the questionnaires. However, this study only focusing on the 
spirit of patriotism of the students per se rather than political 
engagement, generally students’ knowledge, attitudes and 
participation toward politics. On the other hand, Rambely (2006) 
studies the relationship between demography of the students 
and their achievement in the Nationhood education by using a 
survey of 314 students of the Universiti Utara Malaysia (UUM). 
The findings show that there is no significance difference 
between demography of the students with their achievements in 
the Nationhood course. However, their achievement in History 
course during the Malaysian Certificate of Education (SPM) 
helped students to better understand this Nationhood course. 
Likewise, the article by Awanget al., (2013) on students’ attitudes 
and their academic performance in Nationhood education 
concludes that students’ achievement in this subject depends on 
the role played by the lecturer through creating an attractive and 
enjoyable learning environment. In this regard, most of the 
literature is concerned with students’ patriotism, attitudes 
towards that subject and their academic performance. Neither 
literature nor empirical research comprehensively examining the 
impacts of the Nationhood subject on students’ political 
engagement which will be covered in this study. Furthermore, 
there is an enormous literature on Malaysian students’ 
engagement in politics, such as the studies by Taib & Yaakop 
(2017) and Samsi, Ab. Rahman & Ku Samsu, (2013). All these 
studies have added value on the literature of student politics, 
specifically in concluding that the involvement of students in 
politics is still at a low level. However, none of these literature 
examine the relationship between patriotism-based courses like 
the Nationhood education with political engagement of 
Malaysian students. In terms of the methodological approach, 
most existing literature used either qualitative or quantitative 
data, rather than employing a mixed-methods approach in 
understanding the effectiveness of political education on 
students’ political participation. Therefore, this study aims to fill 
these gaps and weaknesses of earlier studies by providing a 
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comprehensive analysis of the impacts of the Nationhood course 
on students’ political engagement in Malaysia. 
 
CITIZENSHIP EDUCATION IN MALAYSIA 
In Malaysia, the citizenship education is important and serve as a 
compulsory method for managing a plural society (Banduet al., 
2017).The ‘Civics and Citizenship Education (PSK)’ emerged 
since 1972 and was introduced as a statutory subject in the 
National curriculum in 2005 for students aged 10 to 17 years old 
(Mahmood, 2014). The purpose of this subject is to build good 
citizens and focuses more on the structure and the type of the 
government (Kementerian Pendidikan Malaysia, 2004). 
However, through the revised Standard Based Curriculum for 
Secondary Schools (KSSM) 2015, this subject has been gradually 
abolished until 2020, and the implementation of citizenship 
competencies continued through other subjects like Moral 
Education and History. At the university level, the citizenship 
element has been instilled in various courses like the Malaysian 
Nationhood, Ethnic Relations, and Malaysian Studies. The 
Nationhood course is one of the patriotism-oriented courses 
which was made compulsory for all private higher learning 
institutions and majorities of public universities. However, since 
2013, only Malaysian citizens who are at the diploma and the 
certificate levels are required to take this course, as well as non-
Malaysian citizens at the first-degree level. For Malaysian 
students who are at the degree level, they are required to 
undertake the courses of Ethnic Relations and TITAS in order to 
graduate. However, there are some public universities such as 
Universiti Putra Malaysia (UPM), Universiti Utara Malaysia 
(UUM), Universiti Pendidikan Sultan Idris (UPSI) and Universiti 
Tun Hussein Onn (UTHM) still made the Nationhood study as a 
university compulsory course for Malaysian students. Although 
the name has been changed to either Introduction to Nationhood, 
Nationhood Study or Malaysian Development, the syllabus of the 
course remained the same where it focuses on the historical 
aspects of Malaysia, political system and nation-state building 
(Ku Samsuet al. 2017). Therefore, there is no stand-alone subject 
of citizenship or political education structured within the school 
or university curriculum for all young people.  
 
Citizenship education in Malaysia faces various challenges, 
whether in terms of its concept, application, teaching and 
learning. According to Banduet al., (2017), the concept of 
citizenship in Malaysia is ambiguous since the element of 
citizenship is applied in various syllabus such as History and 
Moral Education. In fact, the study of Mohd Mahzanet al., 
(2015)shows that the teachers’ knowledge on the concept of 
citizenship is at the moderate level. It appears that the teachers 
do not have a clear understanding of the concept of citizenship. 
Similarly, Chang (2005) also argues that teaching and learning of 
Civics and Citizenship education was found to be less effective 
due to lack of interest and commitment amongst teachers. Thus, 
when the teachers lack the fundamental knowledge and 
confidence on the subject matter, they probably may not deliver 
the subject in more meaningful and appropriate manner to the 
students. It has also been argued (Chang, 2005; Anuar et al., 
2009) that the traditional method of teaching which is generally 
teacher-directed and less engaging the students in class creates 
uninteresting teaching and learning environment and the 
message that the teacher wants to convey is not well-received by 
the student. Lack of commitment and interest in Civic and 
Citizenship education led to the failure of this subject in the 
1970s. In Malaysia, recently, there have been many proposals for 
political education to be introduced as a compulsory subject in 
school, especially after the House of Representatives has 
approved passing the voting age limit from 21 to 18 years. 
Therefore, the government has reintroduced the elements of 
civics and citizenship within the public school curriculum to 
prepare young people with information on how to be a 

democratic citizen, such as how to vote, how to register as voters, 
different types of elections and so on. 
 
METHODOLOGY 
Data 
The article uses a mixed-methods approach by combining 
quantitative (survey) and qualitative (semi-structured 
interviews) approaches to study about the impacts of the 
Nationhood course on students’ political engagement. The 
combination of quantitative and qualitative approaches in the 
article is based on an explanatory sequential mixed-methods by 
Cresswell & Clark (2011) for several reasons. Firstly, mixed-
methods research was adopted in data collection and analysis as 
a tool for triangulation. In particular, triangulation is used to 
verify and corroborate the findings of qualitative (semi-
structured interviews) with quantitative data (survey). Secondly, 
a mixed-methods approach was used to gain in breadth, depth 
and enrich understanding of the impacts of the Nationhood 
course on students’ political engagement in Malaysia, particularly 
in Universiti Pendidikan Sultan Idris (UPSI). UPSI is selected as a 
location for this study based on UPSI is an education university in 
Malaysia and one of the public universities that offer the 
Nationhood study for all Malaysian undergraduates as a 
prerequisite for the award of an undergraduate degree. In UPSI, 
the course of Nationhood study is conducted under the 
Department of Social Studies and Citizenship, Faculty of Human 
Sciences and generally this course is offered to first year 
undergraduate students. In term of its implementation, this 
course is taught in a large class with capacity is more than 100 
students per group. Although only one public university is 
studied and there is a problem of generalisation, but the findings 
are comprehensive encompass of a well-rounded and holistic 
picture of the impacts of political education on students’ political 
engagement. For example, in this article, the quantitative data 
provide statistical analyses of the levels of political engagement, 
including the political knowledge, political attitudes and political 
participation. On the other hand, qualitative data provide more 
refined explanations in respondents’ own words, including in 
their subjective conceptualisations, of how this course brings 
negative and positive impacts toward political engagement. 
Finally, using mixed-methods in this study helped to offset the 
weakness of using each approach on its own in order to minimise 
bias. For instance, quantitative methods have the ability to 
generalise the result to many cases but are weaker for making 
sense of the understandings of an individual.  
 
Sample 
Phase 1: Quantitative Survey 
A total of 333 undergraduate students of UPSI who have taken 
(N:199) and not taken (N:134) the Nationhood course from 
various faculties, courses and ethnic backgrounds volunteered to 
participate in the study. Determining the number of respondents 
is based on the standard sample size as suggested by Krejcie & 
Morgan (1970). Participants comprised slightly more females 
(56.6%) than males (43.4%) with mean age of 21 years old (SD = 
0.50). A summary of key socio-demographic variables can be 
found in Table 1. 
 
Measures  
In terms of demographics, we looked at areas of study (Science 
and Technical, Social Science, Arts and Humanities), gender 
(Male, female), and ethnic groups (Malay, Chinese, Indian). The 
measurement of political knowledge relied on the respondent’s 
answers of 10 questions on Malaysian politics that were coded 
based on the scales of Excellent (7-10 correct answers), 
Moderate (4-6 correct answers) and Weak (1-3 correct answers). 
For the measurement of political attitudes, it is based on the 
respondent’s statement on the 10 questionnaire items such as ‘I 
have a higher level of patriotism’, ‘I feel that Malaysia is the best 
place for me to stay’ and ‘I know my rights and responsibilities as 
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citizen’ using a five point Likert scale. The measurement of 
political participation relied on the respondent’s statement of 
their engagement in ten political activities in both conventional 
and unconventional politics that were coded based on the 
questionnaire items such as ‘I like to attend political talks or 
campaigns’, ‘I want to participate in any political protests’ and ‘I 
really like to talk about political issues when hang out with my 
friends’ using a five point Likert scale. Descriptive analyses were 
applied to provide the percentage-point gap in each item. 
Additionally, t-test analyses was used to determine whether 
mean differences between two groups (who have taken) and 
(who have not taken) were significantly different with respect to 
these questionnaire items. 
 

Table 1. Socio-demographic characteristics of the sample 
 % % % % % 

Gender 
(N=333) 

Male 
(43.4) 

Female 
(56.6) 

   

Age 19 
(1.8) 

20 
(29.4) 

21 (42.9) 22 
(17.4) 

23 
(8.4
) 

Ethnicity Malays 
(91) 

Chinese 
(3.5) 

Indian 
(3.3) 

Other
s (2.2) 

 

Course Scienc
e 
(18.6) 

Social 
Science
s (12.3) 

Arts & 
Humanitie
s (69.1) 

  

Year of 
Study 

1 
(61.3) 

2 (37.2) 3 (0.9) 4 
(0.6) 

 

Attended 
the 
Nationhoo
d Course 

Yes 
(59.8) 

No 
(40.2) 

   

 
Phase 2: Qualitative Interviews 
The qualitative interviews in this study were conducted face-to-
face by using semi-structured interviews with 30 respondents, 
where a total of 15 respondents is purposively selected from 
those who have attended the Nationhood course and another 15 
have not attended this course. The thematic analysis of this study 
was done by using a qualitative data analysis program: NVivo 10. 

 
RESULT &ANALYSIS 

 
Table 2. T-test differences in levels of Political Knowledge according to students’ enrolment or not on the Nationhood course 

  

Took 
Nationhood 

course  
% (Mean) 

(N:199) 

Did Not Take 
Nationhood 

Course 
% (Mean) 

(N:134) 

t df CI Lower CI 
Upper 

P-value  

Excellent 38.4% (.64) 12.0% (.30) -6.53 293.906 -0.448 -0.242 0.000 

Moderate  21.3% (.36) 22.5% (.56) 3.69 278.288 0.95 0.311 0.000 

Weak 0.0% (.00) 5.7% (.14) 4.68 133.00 0.082 0.202 0.000 

Note: Figures in bold are statistically significant (p < 0.05) 
 
Political knowledge, as defined by DelliCarpini & Keeter (1996), 
is factual knowledge about current issues or about political 
leaders or parties. In this regard, the individuals who possess 
high levels of political knowledge are enabled to recognise 
political institutions and leaders, the nature of their work, the 
roles they perform and their status amongst them (Al-Abdali, 
2007). Table 2compares the proportions of students’ political 
knowledge between those who have taken the Nationhood 
course and those who not based on their answers of 10 questions 
on Malaysian politics, particularly on the political institutions, 
political process, leaders and historical knowledge. Political 
knowledge of the students is determined at three levels: 
Excellent (7-10 correct answers), Moderate (4-6 correct 
answers) and Weak (1-3 correct answers). As expected, the 
results confirm the findings in the literature that higher 
education increases political knowledge (Verbaet al., 1995; 
Finkel and Smith, 2011). The results show that there are 
significant differences in political knowledge in three levels, in 
which those who have taken this course is significantly at the 
excellent level relative to those who have not taken the course. In 
fact, there is a 26.4 percentage-point gap between students who 
have attended this course with students who have not, at the 
excellent level. For the moderate level, the political knowledge of 
students who have not attended the Nationhood course is 
slightly higher (1.2%) than the students who have attended this 
course. As expected, the percentage of political knowledge 
amongst students who have taken this course is lower (0.0%) 
compared to those who have not attended this course (5.7%). 
Therefore, overall, those who have attended the Nationhood 
course are significantly more likely to possess a high level of 
political knowledge in relative to their counterpart.This would be 
due to the topics learned in the Nationhood Studies which cover 
many aspects on politics such as general knowledge, political 

institutions and political process. The findings from the 
qualitative interviews complement this insight by indicating that 
this compulsory subject, Nationhood Studies which has to be 
taken by all undergraduate students as early as in their first 
semester really helped to expand their political knowledge on 
historical aspects, national and socioeconomic development, and 
other contemporary political issues around the world. As argued 
by Akmal (2nd year student): ‘I learned a lot about politics and 
current issues of Malaysia through the Nationhood Studies.’ 
However, for Azlina (1st year student), she claimed that: ‘I have 
only learned some basic knowledge about Malaysian politics in 
school. But I believed that the Nationhood course studied in the 
university is more broadened and comprehensive, cover many 
aspects of political and socioeconomic issues.” 
 
Table 3 compares political attitudes of students who have taken 
and have not taken this course based on 10 items about 
patriotism, attitudes toward politics and nation. The term 
‘political attitude’ as defined by Rosenberg (1942) refers to ‘the 
mental or emotional set with which an individual approaches a 
political problem and which determines his line of conduct 
towards that problem.’ This means that political attitude are 
values, expressions or beliefs hold by an individual on political 
issues or system. There are many factors shaping political 
attitudes of an individual. Amongst the main factors that 
contribute in influencing political attitudes are the environment, 
political experience, and most importantly, formal schooling. As 
expected, the findings show that there are significant differences 
in political attitudes between students who have taken the 
Nationhood course and students who have not taken this course 
in five items which are: ‘I love Malaysia’, ‘I have a higher level of 
patriotism’, ‘I am aware of the importance of involvement in 
political activities’, ‘I am excited to participate in political 
activities’ and ‘I know my rights and responsibilities as a citizen’. 
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In particular, students who have enrolled this course are more 
likely to have a high level of patriotism and positive attitudes 
toward politics compared to those who have not attended this 
course. As mentioned by Shima (3rd year student): “Before I 
attended this course, I do feel patriotic for my country. However, 
when I learned more about Malaysia, mainly on its politics and 
history through this course, I become more concern about what 

is happening to our nation.” However, Azli (1nd year student) who 
has not attended this course argued that, “I do love my country 
but I admitted that I didn’t aware about current issues and I don’t 
understand how the government made decisions or policies.” 
Therefore, the results reconfirm the literature that formal 
education is expected to develop political attitudes of an 
individual (Rosenberg, 1942; Connell, 1967). 

 
Table 3. T-test differences in Political attitudes according to students’ enrolment or not on the Nationhood course. 

 

Political Attitudes 

Took Nationhood 
course  

Mean (SD) 
(N:199) 

Did Not Take 
Nationhood Course 

Mean (SD) 
(N:134) 

 

No 
Items  Mean 

Std. 
deviation 

Mean 
Std. 

deviation 
P-value 

1 I love Malaysia 4.87 0.332 4.78 0.431 0.031 

2 I have a higher level of patriotism 4.43 0.572 4.23 0.682 0.005 

3 I am aware of the importance of involvement in 
political activities 

4.05 
 

0.744 
 

3.86 0.796 
 

0.025 

4 I am excited to participate in political activities 3.69 0.848 3.42 0.843 0.004 

5 I am wise to evaluate whatever political decisions 
taken by the government 

3.78 
 

0.809 
 

3.64 0.760 
 

0.108 

6 
I feel that Malaysia is the best place for me to stay 

4.68 
 

0.548 
 

4.58 0.664 
 

0.150 

7 If Malaysia is attacked by the enemy, I am willing to 
die to defend this nation 

4.29 
 

0.749 
 

4.24 0.806 
 

0.542 

8 I know my rights and responsibilities as a citizen 4.58 0.543 4.43 0.606 0.019 

9 I am aware of the current political issues that 
occurred within and outside the country 

3.97 
 

0.771 
 

3.89 0.772 
 

0.344 

10 I am ready to serve the religion, race and nation 4.62 0.535 4.59 0.538 0.576 

Note: Figures in bold are statistically significant (p < 0.05) 

When we compare the level of political participation between 
students who took the Nationhood course and those that had not 
taken the course in Table 4, only volunteerism or community 
services, signing petitions, and boycott activities are statistically 
significant in political activism. Compared to the non-attendance 
sample, the mean difference-point gap in community 
services/volunteerism for those who have attended this course is 
slightly higher (0.17) than those who had not. The students who 
had taken this course tends to be actively involved in community 
activities that are capable of strengthening social networks 
through the community service. Similarly, for signing petition 
activity is more likely to be participated by those who have 
attended this course than those that had not taken the course 
where there is 0.26 mean difference-point gap in that activity.  
 
As expected, more than half interviewees who had taken this 
course (12 out of 15) pointed out that the reason why they are 
refusing to engage actively in political activities are based on 
several factors. First, their disengagement is related strongly to 
the ‘culture of fear’ emerging from the government’s 
criminalisation of political dissent through the use of oppressive 
laws such as the University and Universities Colleges Act and 
Sedition Act to stifle political rights and freedom. Second, the 
agents of political socialisation, mainly the family and 
educational institution seem to be not playing their roles in 
developing their political interest and motivations. Therefore, 
they tend to regard politics as unimportant in their lives. Lastly, 
the students holds sceptical views of politicians and political 
parties and have a lack of trust in the political elites as they failed 
to keep their promises and be accountable to the people.  
 
Interestingly, when we tested differences in political activism 
between those who took Nationhood course with those who had 
not, it is worth noting that those who had not taken the course 
have a greater intensity to boycott harmful goods and services 

than their counterpart as there are significant differences 
between both groups. Perhaps, the reason why this activity is 
more likely to be participated by those who have not attended 
this course is that boycotting activity is an expression of protest, 
generally for moral, social, and environmental reasons, rather 
than purely political motives. The qualitative results also show 
that more than half of respondents who had not taken the course 
(12 out of 15) agreed that participating in a boycott activity is 
relatively easy, not required much effort and cost. This can be 
seen in the response of Hawa (2nd year student), “I have 
participated in few boycott activities against targeted products 
or bands as promoted in social media like Facebook and Twitter. 
Boycotting makes me feel as though I have power over what I 
consume and I have an option whether to buy or not to buy a 
product.”  
 
Although agreeing with the statement, 10 out of 15 respondents 
who have attended this course significantly emphasised that a 
boycott activity, mainly the consumer boycotts bring negative 
effects on country’s economy, as stated by Safwan (3rd year 
student), “Brands boycotts can reduced sales for a sustained time 
period, tarnished a brand’s reputation and may harm a country’s 
economic performance.” Overall, the findings indicate that this 
Nationhood course does not have a significant impact on political 
engagement of the undergraduate students as their engagement 
in political activities remains relatively low.  
 
However, given that our analyses revealed that the students who 
took the Nationhood study exhibited higher levels of 
involvement in community services and volunteerism activities, 
this suggests that the Nationhood course may have a positive 
impact in terms of their social capital. Engaging in community 
service is one of the mediums that can increase the social capital 
of youth, and in turn increase their civic engagement (Campbell, 
2000). 
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Table 4. T-test differences in Political participation according to students’ enrolment or not on the Nationhood course.  
 

Political Participation 

Took Nationhood 
course  

Mean (SD) 
(N:199) 

Did Not Take 
Nationhood Course 

Mean (SD) 
(N:134) 

 

No 
Items  Mean 

Std. 
deviation 

Mean 
Std. 

deviation 
P-value 

1 I am eager to register as a voter 4.53 0.566 4.53 0.571 0.965 
2 I want to participate in any political protests. 3.12 0.940 3.02 0.992 0.361 
3 I like to attend political talks or campaigns 3.13 1.010 2.98 0.938 0.178 
4 

I am eager to register as a member of a political party 
3.22 

 
1.026 

 
3.04 1.047 

 
0.128 

5 I want to participate in the student movement. 3.60 0.995 3.44 0.970 0.153 
6 I like to read about political issues in the media. 3.79 1.001 3.66 0.909 0.230 
7 I like to join community services and volunteerism 

activities. 
4.56 

 
0.590 

 
4.39 0.714 

 
0.016 

8 I often give political comments on social media likes 
Facebook, Twitter etc. 

2.43 
 

1.156 
 

2.34 1.111 
 

0.510 

9 I will boycott harmful goods and services. 3.52 1.053 3.54 1.115 0.000 
10 I really like to talk about political issues when hang out 

with my friends. 
3.12 

 
1.186 

 
2.98 1.964 

 
0.425 

11 I love wearing the political badge, shirt or cap.  2.21 1.098 2.13 0.999 0.504 
12 

If given the opportunity, I would like to sign a petition 
3.07 

 
1.101 

 
2.81 1.022 

 
0.031 

13 I will participate in political activities 2.80 1.054 2.70 1.062 0.410 

Note: Figures in bold are statistically significant (p < 0.05) 
 

LIMITATION AND FUTURE RESEARCH 
This article has generated important findings about the impacts 
of the Nationhood course on political engagement amongst a 
representative sample of undergraduate students in Malaysia. 
However, this study has some limitations that need to be 
considered. First, this study uses only the undergraduate 
students from the Universiti Pendidikan Sultan Idris (UPSI) as a 
sample, and it limits our ability to generalise results across the 
general population. Another limitation was that we cannot make 
direct comparisons with previous studies as there are no 
previous studies in Malaysia, particularly investigating the 
impacts of the Nationhood course by comparing political 
engagement between those who have taken this course and 
those who have not. The absence of such prior research provides 
a strong justification for this particular research study. 
Additionally, this study also cannot explain in details about other 
factors intervening in the way the Nationhood course works, 
such as the teaching and learning approaches use by the teacher 
in class and the elements structured within the curriculum. In 
light of these limitations, further research should be conducted to 
explore more depth on the impacts of the course’s contents and 
the delivery of teaching and learning by using a large 
representative sample of students from many universities in 
Malaysia. 
 
CONCLUSION 
Based on the analyses of the questionnaire data and qualitative 
interviews, the findings show that this Nationhood course is 
significantly relevant in increasing students’ political knowledge 
as those who took this course possessed a higher level of political 
knowledge compared to those who had not taken this course. In 
addition, the Nationhood course also instilled the positive values 
of patriotism and political attitude towards those who have 
attended this course than their counterpart. Although this course 
fails to create better-engaged citizens since the engagement of 
students who have attended this course in political activities 
remain relatively low, the results show that those who took this 
course have a higher level of social capital since they are more 
likely to participate in community services or volunteering works 
than those who had not taken this course. Therefore, the 
Nationhood course is required to be implemented, especially at 
the school level to expose young people with political knowledge, 

such as the political process, political institutions, and political 
ethics that prepare them for active participation in political 
activism. However, this course needs to be improved in terms of 
its teaching and learning strategies (Pdp) and teaching staff to 
make it more efficient. An appropriate Pdp strategy, as suggested 
by Kerr (2000) and Jones (2007) is an experience-based method 
of learning beyond classroom and active engagement with the 
community. In addition, the teachers who teach this course must 
be an expert in this field to deliver the contents more 
meaningfully, so that the students can understand it more deeply. 
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